I taught this course in the Spring semesters of 2007 and 2008. The course was offered as a special topics course in political science at a large, urban, public research-intensive university in a relatively conservative Midwestern state. For this reason, I have titled my essay "stealth radicalism" because I have found in teaching to relatively conservative student populations that a direct radical approach is often self-defeating. Conservativelyminded students tend to resist teacher-directed challenges to their worldviews. On the other hand, when experience and course content challenge their worldviews, such students tend to be less threatened and can be more open to taking a critical stance to long-held beliefs. That was the strategy I applied in this case.
Although I probably fit the description "radical" in my personal beliefs, I am a pragmatist when it comes to teaching. My teaching experience in college courses, which began in 1983, has convinced me that students in my courses are politically oriented in one of three ways. They are ideologically conservative, ideologically liberal (though rarely radical), or they are politically and ideologically indifferent. Consequently, in teaching political science courses, I have found that stealth approaches that nudge conservative students to re-examine their positions are more productive in helping them develop self-critical approaches to their assumptions than direct confrontation from me. This approach is similarly true for the politically indifferent students. I also ask the liberally-minded students to likewise examine their beliefs and they are either radicalized or they find confirmation of their values and beliefs.
Description and Context of the Course
During the period in which I taught this course, the Bush administration was still heavily entrenched in the Iraq war and the detainment of "enemy combatants" was in full swing at Guantánamo. Given this context, I had several goals for the course. One was to examine human rights in the context of the war on terror and the degree to which the war had undermined U.S. and Western commitments to human rights, particularly political and civil rights. Another was to examine human rights through the perspective of refugee rights. The city in which I taught this course was a refugee resettlement location, and a local non-governmental organization was the only organization in the area that focused on refugee resettlement. Students worked directly with refugees through a service-learning project with this organization. Both of these goals were explicitly stated objectives for the course. The full set of course objectives is listed in Appendix 1, the course syllabus.
Another of my objectives for the course was not explicitly stated for the students: conscientization of the students through their experiences with refugees. By conscientization I mean Paolo Freire's concept by which the individual gains a "critical comprehension of man [sic] as a being who exists in and with the world" and " [is] able to achieve the complex operation of simultaneously transforming the world by their action and expressing the world's reality in their creative language" (Freire, 1998, 499) . Thus, I wanted my students to understand their place "in and with the world" as not only rights-bearing individuals under current human rights norms and laws, but as duty-bearing individuals capable of consciously I changing social reality with respect to human rights in general, and refugee rights in particular. I also hoped that their "creative language" would evolve over the period of the course such that they understood their own power to address the social injustices imposed on refugees by U.S. policy, and to help them empower refugees and their agents as well.
I have found that stealth approaches that nudge conservative students to re-examine their positions are more productive in helping them develop self-critical approaches to their assumptions than direct confrontation from me.
Another of my implicit goals for the course was to provide students with opportunities to critically evaluate their own values and beliefs, particularly with respect to U. S. policies related to the war on terror and refugee resettlement. This is another aspect of conscientization; one cannot understand one's relationship in and with the world without this kind of self-analysis. Otherwise, one is merely a recipient of the values, norms, and beliefs imposed by others (Freire, 1998) . I wanted the students to critically evaluate the war in Iraq, the war on terror, and U.S. refugee policies in light of the human rights and humanitarian standards we would be studying.
These opportunities came primarily through students' service-learning experiences and their personal reflections on those experiences. In their reflections, I asked students to address the following questions:
• For those who are unfamiliar with service-learning, it is a pedagogical technique through which students develop a deeper understanding of course concepts and skills through organized, community-identified service activities that provide mutual benefits for the server and the served and in which students reflect on their service experiences in terms of personal, academic, and social development. Service-learning as a pedagogy is not without its critics. For example, Butin (2006) argues that service-learning in practice can reinforce the power distance between server and served and is a pedagogy that frequently serves the interests of campus administrators to provide "transformational" experiences for students rather than pursuing social justice for marginalized communities. Morton (1995) notes that the prevalent model of servicelearning is a "charity" model in which students do for or to individuals and communities, maintaining a dependent relationship between server and served. He contrasts this with a "social justice" approach in which server and served are engaged in equitable, mutually beneficial partnerships, for which the ultimate aim is the empowerment and liberation of marginalized individuals and communities. 3 Notwithstanding such critiques, I am a proponent of service-learning as a pedagogical approach to radical teaching so long as the following provisos are met:
• Service-learning activities are planned with the community partner and the community partner has a voice in the implementation and evaluation of the activities.
• Students are given as thorough an introduction as possible to the population being served and are asked to reflect on their assumptions, preconceptions, and potential biases and stereotypes relative to members of that population.
• Students are required to examine their stereotypes and biases prior to the service experience and are continuously required to reflect on their biases and stereotypes throughout the experience, particularly with respect to issues of power and power distance.
I tried to meet these provisos by holding an in-class, pre-service orientation with the director of the refugee settlement agency to provide an introduction to the agency and its clientele; by showing a documentary film about a refugee family, its life in a camp, and the difficulty of the transition from camp to residence in the United States; and by requiring students to examine their beliefs and stereotypes about refugees through their reflection essays.
The service-learning component of the course required students, either individually or in groups, to provide services to refugee families as directed by the agency. Such services included helping individuals and families register for social services, including registering children in local schools; helping families with navigating the bureaucracy of setting up utilities for their apartments; helping families transition to life in the United States by engaging in "typical" activities like going to movies or going out to eat; accompanying individuals to physician's appointments; and assisting with English as a Second Language classes for refugees. I required students to provide a minimum of fifteen hours of service to the agency, but several students provided much more. Indeed, several students continued volunteering for the agency long after the semester ended.
Impact of the Service-Learning Experience on Students
In the section that follows, I analyze the impact of the experience in relation to my stated goals through examining selections from students' reflections. A total of twenty-seven students completed the course over its two offerings. Of those, twenty-two were female and five were male. I have selected the reflections from four students, whom I will call Frank, Melissa, Karen, and Laura (not their real names), as representative examples of students' reflections. Frank is representative of the conservative student, Melissa the politically indifferent student, and Karen and Laura the liberal students. The impact of the service-learning experience on my students based on the goals I stated above was mixed. Some students did critically evaluate their own perspectives on human rights and U.S. human rights policy, and others ended the course with the same attitudes and beliefs that they had at the beginning.
Impact of the Course on Students' Understanding of the Impact of the War on Terror on Human Rights
As the reader can see from the reflection questions and Appendix 3, I did not ask students to directly relate their service-learning experience to the war on terror. Most of those connections were made through in-class discussions of the course readings, particularly the essays collected in Wilson (2005 (Hicks in Wilson, 2005. p. 221) .
Based on the authors we have read, what evidence exists to support Hicks's claim? What evidence is there that the state of the international human rights system may not be as badly damaged as Hicks claims?
This question allowed students to critically evaluate the impact of the war on terror on human rights from multiple perspectives.
Laura's response to this question reflects a conclusion reached by several of the students in the course:
Human rights should be the fundamental concern for nation-states. However this viewpoint is not always shared within or between nation states . . . Richard Falk [2005] and Richard Goldstone [2005] Laura's comments reflect the idealistic and liberal orientation of many of her classmates.
In addition to reflecting on course readings, students in the Spring 2007 course also had the opportunity to attend a lecture by Kevin Yee, the Army chaplain that had served at Guantánamo who was wrongly imprisoned as an "enemy combatant." During his lecture, Yee described the mistreatment of prisoners at Guantánamo as well as the direct injustices he personally experienced. Prior to attending Yee's lecture, students read David Rose's (2004) journalistic exposé of conditions at Guantánamo. In her analysis and reflection on Yee's lecture, Karen observed that not only did the policies associated with the U.S. war on terror lead to the violation of detainees' rights, they were ultimately counterproductive in combatting terrorism:
According to the Guantanamo book we are reading [Rose, 2004] As these excerpts indicate, as a result of their readings and discussions students were able to critically evaluate the impact of the U.S. "war on terror" on human rights. Implicit in their comments was a recognition of the gap between the U.S. stated values with respect to democracy and human rights, and the reality of U.S. actions at home and abroad in its execution of the war on terror. However, as I note below, not all students believed that the gap was unbreachable.
Impact of the Course on Students' Sense of Solidarity with Refugees
One of the potential positive impacts of servicelearning is that students have contact with the lived experiences of individuals and groups who would otherwise be abstractions, as in the case of "refugees." Through their interaction with our partner agency and the refugee families with whom they worked, the students gained insights into the refugee experience that they probably would not have developed through course readings or films. For example, Frank noted the potential cognitive dissonance that refugees face as they adjust to life in the Melissa's growing awareness of the gap in U.S. policy between professing support for human rights and unwillingness to provide material support for these rights creates a possible space for developing a more radical perspective on human rights in theory and practice.
As a result of their readings and discussions students were able to critically evaluate the impact of the U.S. "war on terror" on human rights. Implicit in their comments was a recognition of the gap between the U.S. stated values with respect to democracy and human rights, and the reality of U.S. actions at home and abroad in its execution of the war on terror.
Impact of the Course on the Conscientization of Students
In his final reflection, Frank noted, "I do not think my perceptions have changed so much [from the beginning of the course] . . . when it comes to U.S. policy on resettling refugees." However, he went on to note the problems with U.S. refugee policies: Implied in Frank's reflection is the realization that U.S. refugee policies, however humanitarian, are guided by values based on security and political interests and not necessarily in the interests of refugees. Acknowledging that a policy that he initially believed was beneficent was actually motivated by national self-interest is an awareness of the discrepancy between the world as we believe it is and the world as we learn that it is. To me, this is part of the process of conscientization, similar to what John Dewey (1910, 10-11) referred to as perplexity.
Melissa also experienced conscientization as a result of her direct experience with refugees and her growing familiarity with the international norms and laws related to the protection of refugees. For example, in one of her earlier reflections on who are duty-bearers with respect to refugee rights, she wrote, "Although states are usually seen as responsible for ensuring the protection of human rights, this does not mean they are obligated to step in when it comes to the protection and assistance of refugees." In my feedback, I asked her to re-examine that claim in light of her service experience and a review of the pertinent international norms and treaties regarding refugees. In her final reflection, she re-answered her question regarding states' obligations with respect to refugees: This growing awareness of the need to put theory into practice, what leftist thinkers refers to as praxis, is perhaps another goal of the stealth radicalism of the course.
According to "Recommendation D" in the introductory note of the Convention and Protocol Relating to the Status of Refugees issued by the United Nations High Commissioner for Refugees, "The conference, considering that many persons still leave their country of origin for reasons of persecution and are entitled to special protection on account of their position, recommends that Governments continue to receive refugees in their territories and that they act in concert in
Impact of the Course on Students' SelfEvaluation I submit that some of the student reflections that I have already referenced provide evidence of the selected students' ability to examine their own beliefs and values with respect to U.S. policies relative to the war on terror, human rights, and refugees. In some cases, as noted in the reflections from Frank and Melissa, students came to see that what they had initially believed was "good" about U.S. refugee policies was problematic. In other cases, students had a renewed sense of how to act on their beliefs Laura's experience shows how the service learning component of class on refugee issues as human rights can move students beyond a passive acceptance of the status quo. Laura realized that she was "passionate about" human rights in a way in which she could align her values with action. This is the apex of conscientization through which one realizes not only one's place in the world, but one's ability to act on and shape the world as opposed to being shaped by the world. I am proud to say that I have maintained contact with Laura since this class. Following graduation from the university, she spent a year working in one of the Native American nations as a school teacher. She is currently pursuing a graduate degree in rural development, where she can put her passion for human rights into concrete strategies to work with and empower the rural poor.
Conclusions
As I reflect on this course and its effect on my students, several conclusions come to mind. On the one hand, I believe that, overall, my goals for the course and for the students were satisfied. Students did critically evaluate U.S. policies with respect to the war on terror and its negative impact on human and refugee rights. Students developed solidarity with the refugee population with which they worked. Students achieved varying degrees of conscientization as a result of their course readings, classroom discussions, and service experiences with refugees. And students critically examined their own beliefs and values in light of course materials, discussions, and service experiences.
Nevertheless, based on my review of the students' reflections, those cited and those not cited, I cannot truthfully say that students were "radicalized" as a result of the course. Three troubling themes emerged as I reread and reflected on their essays.
First, although confronted with overwhelming evidence of U.S. abuses of human rights and inadequate refugee policies, many of the students maintained a naïve optimism relative to future changes in U.S. policies. For example, in her final exam response to the essay question about the negative impact of the "war on terror" on human rights protections, following a masterful summary of the evidence in support of that premise, Karen concluded by stating:
Even though it was easier to find support for Hicks' claims, I cannot A second theme that emerged was an unquestioning belief in liberal democracy as the type of government bestsuited for the protection of human rights. This belief is implicit in the conclusion of Karen's exam essay. Laura also notes the superiority of liberal democratic forms of government, even with respect to ensuring and protecting social, cultural, and economic rights, noting, "As a democratic liberal country I think that standards of economic, cultural and social rights are what the government should strive to meet. A government that respects the economic, social and cultural rights can actively assist those rights that people are unable to enjoy." Although part of the course was devoted to a comparative analysis of national and regional human rights approaches, students clearly believed that U.S.-style liberal democracy was superior to those alternatives, even in light of evidence to the contrary.
The third theme that emerged was the students' commitment to belief in the power of individuals to make a difference. This belief was not only applied to themselves in their belief in their power to make a difference in the lives of the refugees with whom they worked, but in the individual power of the refugees to make a difference in their own lives. For example, referring to the benefits she received from her interactions with the refugees, Laura wrote: In applying Nussbaum's capabilities approach to his reflection on his work with the refugees, Frank observed, "It is important, regarding the capabilities approach to help the refugees understand their potential and capabilities [as individuals] before we or the government can help transition them to be able to attain these." I do not dispute the students' conclusions about the roles and responsibilities of individuals in promoting and supporting refugees. What troubles me in my review of their reflections is their seeming inability to recognize and reflect on the larger structural and cultural factors that also come into play.
What these themes indicate to me is that I did not sufficiently challenge my students to identify and question their fundamental beliefs in the "rightness" of U.S.-style liberal democracy and its concomitant focus on the power of individuals and self-reliance and self-sufficiency. Even among the students that I identified as politically liberal, these beliefs were firmly entrenched. This conclusion therefore leads me to question my "stealth radicalism" approach. Should I be satisfied with the results that I did achieve, or should I take a more direct approach to challenging students' unquestioning confidence in the ultimate goodness of the United States and the superiority of individualism over collectivism? How will I overcome the resistance that I expect will result from direct challenges to those beliefs? Perhaps I tried to accomplish too much in this course and should have focused exclusively either on refugee rights or the effects of the war on terror on international human rights. Would a more focused emphasis in the content have made a difference? These are questions with which I still struggle.
One aspect of the course that I would not change, however, is the service-learning component. I do believe that the impact of the course would have been minimized had it not been for the students' direct contact with refugees and our partner organization. Before this course, students did not know that their home city had a significant refugee population. Nor would they have known that refugees had legal residential status in the United States. Nor would they have known that many refugees spend years in "temporary" camps waiting for placement in a permanent host country. Description: The study of human rights is by nature interdisciplinary, bringing together elements of philosophy, history, political science, anthropology, and international law. Although our focus will be seen through the political science lens, these other disciplines will appear in our readings, particularly international law. The course is structured around three themes. The first theme has to do with the evolution of human rights' definitions and practices since the end of World War II. The post-World War II era of human rights significantly expanded the definitions of human rights from an emphasis on political and civil rights, to the articulation of economic and social rights, and more recently to so-called "third generation" rights, which emphasize a variety of collective rights. As definitions of human rights expanded, so too did the laws and institutions designed to protect those rights. During the first half of the course we will focus on that evolution.
The second theme has to do with the impact of the "war on terror" on both the definition and protection of human rights. This issue raises important philosophical and practical matters dealing with state sovereignty, the role of armed, nonstate actors, and the degree to which national and international laws and institutions are equipped to support both a nation's right to self-defense and the protection of universal human rights. The issue forces us to ask such questions as --Do "terrorists" have human rights? --If so, what human rights' laws and institutions apply to them? --Do human rights laws apply only to nation-states, or do they apply to individuals? --Is there a way to balance the state's right to defend itself from internal and external terror and the state's obligations under international human rights laws?
--Should nation-states approach terror from a "law enforcement" approach or from a "war" approach? What's the difference between those approaches and what impact does that distinction have on human rights protections?
The third theme has to do with the real-world protection of human rights. One component of the laws and institutions designed to protect human rights deals with refugees. Refugees are individuals who enjoy a particular type of legal status due to severe threats to their lives because of civil war or other types of political and civil violence ongoing in their home countries. Under international law, other nation states have legal obligations to provide refugees with safe harbor. We will examine the role of international, national, and non-governmental organizations in protecting refugees through readings, discussions, and service learning. Service learning is a learning activity in which students engage course material through focused community service. For this course, you will provide community service to xxxxx, a non-profit organization that helps with the resettlement process of refugees who have been relocated to xxxxx by the U.S. State Department.
Learning Objectives
As a result of this course you will be able to --Define human rights from a variety of philosophical and legal perspectives; --Describe the key elements of 1 st , 2 nd , and 3 rd generation human rights;
--Identify the international treaties and institutions designed to protect those rights;
--Describe the interaction of international organizations, national governments, and non-governmental organizations in protecting human rights; --Explain the political, historical, and social circumstances that contributed to the evolution of human rights; --Define "refugee" from a human rights perspective; --Describe the processes by which individuals receive refugee status; --Describe the role of international governmental organizations (IGOs), national governments, and non-governmental organizations (NGOs) in assisting refugees; --Evaluate the work of IGOs, national governments, and NGOs in assisting refugees; --Explain why refugee assistance is or is not a key element of international human rights protection; --Explain the impact of the war on terror on contemporary definitions of and protections for international human rights; --Evaluate the U.S. response to the September 11, 2001 terrorist attacks from the perspective of international human rights law.
Assignments and Course Grades
Service Learning Project: Service-learning is a teaching technique in which course material is explored through individual or group service to a community organization. Each member of the class will provide no less than fifteen hours of service to Genesis, Inc. Service opportunities with Genesis are described on their webpage, which can be accessed in the Resources section of our Oncourse site.
To connect this project to course material, we will be reading and discussing documents from the United Nations and the U.S. State Department related to refugees and refugee programs. Through our discussions and your written reflections, you will also connect your work with refugees to broader human rights concerns. Your grade for this component of the course will be determined by your participation in the project and by the quality of your reflective essays, guidelines for which are available in the Resources section of the Oncourse site. Your participation and journal grades will be worth up to 300 points.
Appendix 2 POLS 380 Human Rights

Service-learning project with Genesis
What: Provide a minimum of fifteen service hours to Genesis. Genesis provides a variety of programs in furtherance of its mission to "support the victims of persecution, injustice, and war, as they rebuild their lives and regain basic human rights and needs." (Italics added)
Why should I provide fifteen hours of service and what does this have to do with this course?
Service learning is a widely recognized teaching strategy that integrates academic study with organized student service. Classroom study on its own helps students gain some understanding of academic content, but frequently that content remains in the realm of the abstract. Your service learning experience with Genesis will make real many of the abstract concepts we will study in this course. For example, it will allow you to become part of what political scientists refer to as an international regime by participating in an international human rights network-in this case, a network that assists with the relocation and resettlement of families and individuals who face grave physical danger in their own countries and, frequently, from their own governments. It will also allow you to see firsthand the important role that non-governmental organizations (NGOs) play in implementing national and international policies with respect to nation states' human rights obligations. Without having this service learning experience, these highlighted terms would simply be concepts to be studied through lecture and reading, but they would probably not have much personal or emotional significance. For most, if not all of you, your experience with Genesis will provide "real" meaning to the words you read and hear as part of the course. 
